Pupil premium strategy statement — Meole Brace
School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 1314

Proportion (%) of pupil premium eligible pupils 22.3% (294 pupils)

Academic year/years that our current pupil premium 2025-2028

strategy plan covers (3 year plans are recommended)

Date this statement was published Dec 2025

Date on which it will be reviewed Dec 2026

Statement authorised by H Wright

Pupil premium lead D Brittle

Governor / Trustee lead S Godden
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £307,620.00

Recovery premium funding allocation this academic year £0

Pupil premium (and recovery premium*) funding carried £0

forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to

2022 can be carried forward to academic year 2022 to

2023. Recovery premium received in academic year 2022

to 2023 cannot be carried forward to 2023 to 2024.

Total budget for this academic year £307,620.00

If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

Our core purpose is to ensure that pupil premium pupils achieve highly, particularly in
their academic outcomes, so that socio-economic disadvantage does not limit future
life chances. We recognise that some pupils face significant and persistent barriers to
learning. It is therefore the responsibility of the school to use additional funding strate-
gically, precisely and evaluatively to secure improved progress, attainment, attendance
and destinations for these pupils.

Our ambition is that pupil premium pupils achieve outcomes that are at least in line with
their peers, particularly in the qualifications that matter most for future success. We
must challenge low expectation and develop a culture in which recipients of pupil pre-
mium thrive. Through a relentless focus on high-quality teaching, curriculum access,
literacy, numeracy and attendance, we aim to ensure that every pupil premium student
leaves Meole Brace School with strong qualifications, positive learning behaviours and
genuine choice in their post-16 pathways.

Our approach is tied to the following key areas which will close gaps in learning:

e Curriculum and teaching — ensuring ambitious, well-sequenced schemes of
learning and effective classroom practice for disadvantaged pupils

e Achievement — securing strong progress and attainment, especially in English
and mathematics

o Attendance and behaviour — reducing persistent absence and enabling pupils to
benefit fully from learning, using attendance banding effectively. Reducing sus-
pensions and behaviour incidents for these students.

« Inclusion — removing barriers so that disadvantage does not limit access to
learning or opportunity, and pupils feel a sense of belonging in school and the
school community

The impact of pupil premium funding will be judged primarily on achievement and at-
tendance outcomes, supported by evidence of strong teaching and inclusive practice.

Finally, the EEF states that “High quality teaching is the most important lever
schools have to improve outcomes for disadvantaged pupils.” It is this belief that
fundamentally underpins the school’s approach to our pupil premium strategy.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Gaps in foundational knowledge and lower prior attainment in both
literacy and numeracy at KS2 which leads to widening gaps over time,
as well as leaner dissatisfaction

Lower attendance and greater persistent absenteeism of that of non-pupil
premium pupils

KS4 attainment gap: fewer pupils achieving 4+ maths and English
GCSEs and lower attainment 8 scores to their peers.

Engagement and inclusion of pupils and their families in school life —
ensuring these pupils and families achieve a strong sense of belonging
and value education

Disproportionate number of suspensions and behaviour incidents. This
challenge is most likely to be overcome through addressing the above
challenges.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Gaps in foundational knowledge and lower | - By the end of each academic year, iden-

prior attainment in both literacy and tified Pupil Premium pupils will participate

numeracy at KS2 are reduced through in targ_eted literacy or numeracy |n.terven-
lity fi hi d hiah i tion, with at least 80% demonstrating ac-

gua ity |r.st teaching and high-quality celerated progress (measured through

intervention. standardised or school-based assess-

ments).

- The attainment gap between Pupil Pre-
mium and non-Pupil Premium pupil re-
duces in KS3, demonstrated through ro-
bust assessment and tracking systems

Pupil premium pupils attend well, in line - Pupil premium attendance improves
with peers, with the ultimate outcome of year-on-year, in line with similar school
attendance at 95% DfE benchmarks




- Persistent absence reduced year-on-
year, in line with similar school DfE
benchmarks

A higher proportion of pupils achieve
grade 4 or above in English and maths
through quality first teaching, targeted and
impactful intervention and strong
attendance to school to ensure gaps in
learning are not exacerbated

- By 2026, the percentage of Pupil Pre-
mium pupils achieving grade 4+ in both
English and maths GCSE will increase;
this increase will be seen year-on-year

- The gap between Pupil Premium and
non-Pupil Premium pupils achieving
grade 4+ in English and maths will re-
duce.

- By the end of Year 11, identified Pupil
Premium pupils will have accessed tar-
geted academic support in English and/or
maths

Engagement and inclusion of pupils and
their families in school life ensure a sense
of belonging in which pupils can thrive

- By July 2026, participation of Pupil Pre-
mium pupils in at least one enrichment
activity

- Attendance of Pupil Premium families at
key school events (e.g. progress eve-
nings, workshops) will increase

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £73,229

Activity Evidence that supports this approach Challenge
number(s)
addressed

Robust CPD and EEF: ‘Disadvantaged pupils with SEND have the 1,3

greatest need for excellent teaching.” The EEF also
makes clear that whilst ‘Pupil Premium is designed
to support schools to raise the attainment of socially
disadvantaged children [...] many of the most
effective ways to do this—including improving the
quality of teaching—uwill also benefit other groups:
that is fine.’

quality assurance
programme focusing on
quality first teaching.
Specific focus on
adaptive teaching,
feedback, sequencing
of learning and
appropriate challenge




across the curriculum.
This is driven by the
appointment of a new
Teaching and Learning
lead and the launch of
a best practice T&L
cycle

Improve the quality and
rigour of assessment in
KS3 through the
introduction of a Trust-
wide STEPS system

EEF: ‘Evidence indicates that high quality teaching
is the most important lever schools have to improve

pupil attainment, including for disadvantaged pupils.

Schools should focus on building teacher
knowledge and pedagogical expertise, curriculum
development, and the purposeful use of
assessment. In some cases, this may include the
selection of high-quality curriculum materials, or
investment in the use of standardised
assessments.’

The EEF has a strong evidence base on the impact
of effective feedback, which can have 6+ months of
impact.

1,3

Literacy screening and
intervention, including
Ruth Miskin’s ‘Fresh
Start’ programme

Acquiring disciplinary literacy is key for students as
they learn new, more complex concepts in each
subject:

Improving Literacy in Secondary Schools

Reading comprehension, vocabulary and other
literacy skills are heavily linked with attainment in
maths and English:

word-gap.pdf (oup.com.cn)

EEF: Reading comprehension strategies which
focus on the learner’s understanding of a text have
high impact on average, when pitched at the
appropriate level of difficulty.

EEF: explicit and systematic support for the

development of phonics understanding is seen to
make 5+ months of progress over a year.

1,3

Numeracy — ensuring
that pupils are taught in
appropriate groupings
and both KS2 and
internal assessment
data is used sharply to
close knowledge gaps.
This includes the use of
supportive programs
(some online) to boost
key knowledge and
short-term interventions
to help pupils be KS3
curriculum ready.

EEF: ‘Use structured interventions to provide
additional support. Interventions should start early,
be evidence-based and be carefully planned.’

It is also noted to be mindful of ‘intervention fatigue’
and therefore wave 3 interventions should be short
term and wave 1 intervention in the classroom are
ongoing and link back to high quality teaching being
the key lever.

1,3

Targeted revision and
intervention sessions,
delivered by subject
teachers, with PP
pupils targeted. This
includes use of online
tuition where
appropriate.

EEF: one to one tuition and small group tuition can
be very effective if they are additional to and
explicitly linked with normal lessons. Sessions
should be short, regular and targeted at pupils’
specific needs. Impact of one to one tuition is 4+
months over a year and small group tuition is 4+
months over a year.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf

Appointment of new
data lead to sharpen
school assessment and
tracking processes, call
to the fore gaps in
progress and track
teaching and
intervention of PP
pupils

This role will include
the evaluation and
refining of the school’'s
assessment policy.

Effective teaching and intervention hinges on
proactive use of meaningful data. The role
supports the key drive of improving achievement
by better knowing children’s starting points, gaps
and progress.

1,3

Teaching group sizes
(where possible
operating more groups
in key year groups)

Quality first teaching in group sizes which enhance
learner experience and teacher input.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions or academic opportunities which lead to
improving aspiration)

Budgeted cost: £89,992

Activity Evidence that supports this approach Challenge
number(s)
addressed

Full time non-teaching EEF: Mentoring provides a positive role model, 2,4,5

role of pupil premium develops resilience and character. Programmes

co-ordinator to deliver with a clear structure and expectations are

1:1 and group associated with more successful outcomes.

mentoring, as well as Regular meetings of once a week or more appear

play a central role in to be the most effective with the average impact

improving the being 2+ months progress over a year.

attendance and

engagement of PP

pupils and their

families.

Year 11 intervention The most effective intervention takes place at 1,3

programme in tutor time | targeted group level with subject specialists; the

(English and Maths adaptations made to the tutor model here ensure

teachers as non-tutors that pupils receive quality intervention to

to deliver bespoke supplement lessons.

intervention sessions 2




x a week during
morning tutor sessions)

A similar targeted
‘period 6’ provision to
run for targeted year 11
pupil on key grade
points.

Targeted study support Using a key, known adult in school is important in 1,3

for year 11, with the effectiveness of supported study. As

bespoke work set for previously referenced, intervention, when

individual pupils 2 x a targeted, is effective in closing gaps. This focus

week after school, led will target English and mathematics.

by Pupil Premium Co-

ordinator EEF: Additional small group support can be
effectively targeted at pupils from
disadvantaged backgrounds, and should be
considered as part of a school’s Pupil
Premium strategy.

Online tuition for CLA EEF: one-to-one tuition can lead to around 5 1,3

pupils as part of months’ additional progress

standard use of PP+

funding

Year 11 pastoral EEF: Metacognition and self-regulation 1,3

support officer to run approaches are rated as ‘high impact’. This is

focused session on about ensuring pupils have the skills and

study skills knowledge to become organised, independent
learners and break down barriers in this area.

Use of LINC (Learning The provision meets various aspects of our All

and Inclusion challenges, and provides learners with focused

Classroom) to support curriculum work on a maximum of a 1:6 ratio

pupils with barriers to where needs require this approach.

attending school well.

The LINC will ensure

pupils are curriculum

ready, addressing gaps

in curriculum and

supporting pupils to

improve their

attendance

Use of quality alternate Typically only used in line with EHCP outcomes 2,3,4,5

provision in complex and guidance.

cases

Edukey: to enable a Whole-school communication and streamlining of All

more strategic overview
of support for PP,
including PP who cross
multiple vulnerable
groups, so that pupils
receive targeted
support which is

provisions, as well as a platform to strategically
assess and plan for need, with review of impact, is
an essential method for improving pupil premium
outcomes, as well as ensuing funding is spent on
provisions which yield the best impact in our
context.




reviewed for impact.
Pupils will be better
known and understood
by teachers so their
needs can be met more
effectively.

Team’ created, with
secondments to SLT, to
place a rigorous focus
on improving year 11
outcomes

senior leaders, who will meet fortnightly, will
ensure that interventions and actions planned for
within this strategy are done so systematically to
maximise impact.

Aspirational Academic inspired enrichment opportunities: the All
programmes such as: make-up of groups will be 50% pupil premium
The Scholars Club pupils to ensure exposure to higher education and
Magistrates Mock Trial careers inspiration.
STEM opportunities
Additional careers Greater clarity around opportunities open to young 2,3,4
appointments people post-16 enables pupils to value the
important of school attainment and gives additional
focus. Starting this process earlier than non-pupil
premium pupils and providing additional
appointments is a crucial part of the pupil premium
offer.
‘Raising Attainment A strategy team consisting of key middle and 3

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 144,399

platform to
communicate
attendance,
behaviour/reward,

working together with families to improve
attendance, behaviour and progress.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Increase in systems Embedding principles of good practice set out in 2

and procedures to DfE’s ‘Working Together to Improve School

better analyse and Attendance.’

act on PP attendance https://www.gov.uk/government/publications/working-

at whole school, n ;

) ogether-to-improve-school-attendance

group and individual

level, supported by

an increase in EWO

time to 3 days a

week.

Go4Schools as one Expanding communication with parents is a part of All



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

attainment and
homework
information.

Shropshire inclusion Multi-agency working is an important part of 5
service level addressing more complex needs.
agreement
Breakfast club As with Maslow’s hierarchy of need, this is an 2,4
important 2024 addition to our offer and is free to all
pupils.
Appointment of tuition | In the DfE ‘Working Together to Improve school 1,2,3
lead to improve attendance’, it clearly outlines the need for bespoke
outcomes for PP and case-by-case approaches to improving
where attendance, persistent absence with pupil premium pupils
wellbeing or assigned key workers to enact strategy around
presenting improving attendance and removing barriers to
behaviours are education.
barriers to education.
:::aelflul\lltg r(lolﬁrad runs EEF: Mentori_qg provides a positive role model,
learning and inclusion d(_avelops resilience and character._ Programmes
classroom) with a.clear sjtructure and expectations are
' associated with more successful outcomes. Regular
meetings of once a week or more appear to be the
most effective with the average impact being 2+
months progress over a year.
Pastoral Intervention This is a team of staff who spend particular time All
Team, which has supporting the behaviour and welfare of pupils, most
seen a re-structure in | frequently PP pupils. Whilst a strategic approach to
2024-25 to allow for provision is the most desirable method of support,
improved this is not always possible with the lived experiences
streamlining of early of PP pupils. At times, a more reactive approach is
intervention work and | required to get pupils in a place where they are
availability for PP ready to learn. The goal of the team is to provide
pupils. both structured and planned interventions, as well as
responding to the more immediate needs of pupils
so that learning is impacted as little as possible.
Their role also focuses on resolution work, in order
to facilitate the building of positive relationships
between peers and staff.
Access to a range of Pupils cannot learn if they are not attending well orif | 2,4, 5

wellbeing services:
workshops, grief
support, group and
1:1 sessions and our
commissioned school
counsellor. This
includes access to
NHS services.
Triaging of referrals
to put all

they are not receiving support to address issues so
that they can then engage in a learning environment.
Dysregulation can also lead to escalated behaviours.

EEF: Social and Emotional Learning — interventions
which target social and emotional learning seek to
improve pupil’s interaction with others and self-
management of emotions, rather than focusing
directly on the academic or cognitive elements of
learning.




disadvantaged pupils
at the fore.

Uniform and transport

Pupil premium pupils and their families are more
likely to find the buying of uniform and equipment a
financial strain. Although EEF has insufficient
evidence on this area, it is a contextual issue which
is an important strand of support for pupil premium
pupils. To ensure a sense of belonging, pupils need
to feel thoroughly part of the school community.

Punctuality to school and access to mental health
appointments can also suffer as a result of a lack of
transport. This might include transport to college
opening days, and work experience placements.

Enrichment
opportunities through:

Aspirations talks and
author visits etc.

PP co-ordinator
oversight of trips and
enrichment.

Meole Brace
Community Award.

Curriculum visits
Reward events

EEF: disadvantaged learners are less likely to have
learning experiences outside of school.

It is widely acknowledged that praise, in its many
forms, is one of the best motivators for young
people.

Pupil premium families are more likely to find funding
visits challenging.

3,4

Total budgeted cost: £307,620
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

The academic year of 2024-2025 was the end of the existing three-year strategy. It set
out to improve attainment through focusing on attendance, literacy, wellbeing and quality
teaching.

The strategy achieved demonstrable in Pupil Premium attendance, with a starting point of
79% in 2022 moving to 87.04% in 2023, 87.7% in 2024 and 88.7% in 2025. The gap
between pupil premium and non-pupil premium pupils will remain a key area of work for
the next three-year strategy and the reduction of persistent absence.

In 2023 there was a slight narrowing of the attainment 8 gap and improvement of average
attainment 8 from 3.1 to 3.5. In 2024, Attainment 8 remained the same, but we saw an
increase in pupil buckets filled. A slight improvement in Progress 8 was achieved, and
our analysis shows that pupil premium pupils who attended well achieved much better
outcomes. In 2025, the gap in attainment between Pupil Premium and all pupils
decreased for Attainment 8 when compared with the previous year. Attainment 8 for Pupil
Premium also increased from the previous year to 3.7, compared to all pupil Attainment 8
of 4.5.

Literacy provision, including ‘Fresh Start’ phonics and ‘Reading Plus’ have been used
with success. All Pupil Premium pupils identified as needing literacy support were
supported through targeted intervention (over 40% of Pupil Premium pupils) and all pupils
made improvements from their starting points, many making improvements of over one
chronological year.

The school’s allocation of wellbeing resources and the pastoral intervention team,
including a dedicated Pupil Premium Co-ordinator, continue to focus on the needs of
Pupil Premium pupils. On average, each provision is accessed by 50% Pupil Premium
pupils. Our free breakfast club also continues to be a key offer of support, predominantly
attended by our Pupil Premium pupils.

The school’s careers programme continues to prioritise our Pupil Premium pupils. For the
current academic year, all PP students have had at least one careers meeting to date
and will have additional meetings as needed. We have recently taken a group of students
to the National School and College Leavers Festival at the NEC, with 40% of the students
being PP.

Work experience in 2024 saw that 84% of pupil premium pupils had work experience
placements compared to 89% of those who are non-pupil premium. The 8 pupil premium
students who did not have placements attended a comprehensive in-school offer, includ-
ing visiting speakers and external visits to colleges and placements. In 2025, 96.4% of
Pupil Premium students had a work placement (2 did not) which is the same rate as non-

11



PP (7 students). All students who didn’t have an external work placement benefitted from
an in-school program comprising external visits to local providers and visiting speakers.

During the previous academic year, 80% of PP students attended a visit in comparison to
88% of non-PP students. This is an increase of 15% for PP students and a slightly de-
creased gap (9a8%) when compared to the previous academic year. For wider enrich-
ment in addition to visits, approximately 85% of PP students experienced an enrichment
activity during the year which compares favourably with the whole-school figure.

The Scholars Programme, a new edition to 2024-2025 was a huge success. Students are
taught by a PhD tutor and findings from the initiative showed significant increase in
aspiration and confidence — particular strengths:

Meole Brace School % Strongly Agree + Agree

Knowledge of Higher Education " betoe | Afer |

I know what studying at university would be like 14 % 71 %

I know how studying at university is different from studying in school or college 50 % 79 %

| believe that if | apply to university, | will get a place 43 % 57 %
[Acodemic sell-ficacy | gelore | _Afler |

I am confident that | can get the exam results required to progress to university 71 % 71 %

I have the academic ability to do well at university 54 % 86 %

I could manage with the level of study required at university 21 % 50%
(Semseofbolonging | sl | _Ater |

University is for people like me 439, 1%

I would fit in well academically with others at university 57 % 64 %

I would fit in well socially with others at university 71 % 79 %
[Cognivesiategies | sl | _Ater |

I can tell which information is most important when | study 57 % 1%

I can tell how reliable information is when | read something 29 %, 79 %,

I can clearly explain my ideas, even when writing about complicated things 50 % 71 %

I can confidently explain my ideas when talking to others 64 % 79 %

Evaluation of the strategy shows that there have been clear strides made in attendance
and some headway made with attainment, but this still remains a priority going into the
new three-year plan. Already, a comprehensive intervention plan has been established.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

Online tutoring in English and My Tutor
mathematics
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